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Pupil premium strategy statement – Richard Rose Central Academy 

 

This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our 

disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged 

pupils last academic year. 

School overview 

 

Before completing this template, read the Education Endowment Foundation’s guidance on using your pupil premium funding effectively 

and DfE’s using pupil premium guidance, which includes the ‘menu of approaches’. It is for school leaders to decide what activity to 

spend their pupil premium (and recovery premium) on, within the framework set out by the menu. 

All schools that receive pupil premium (and recovery premium) are required to use this template to complete and publish a pupil premium 

statement on their school website by 31 December every academic year. 

If you are starting a new pupil premium strategy plan, use this blank template. If you are continuing a strategy plan from last academic 

year, you may prefer to edit your existing statement, if that version was published using the template.  

Before publishing your completed statement, delete the instructions (text in italics) in this template, and this text box. 
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Detail Data 

Number of pupils in school  1075 

Proportion (%) of pupil premium eligible pupils 29.5% 

Academic year/years that our current pupil premium strategy plan covers (3 year plans 
are recommended – you must still publish an updated statement each academic 
year) 

2024 - 2027 

Date this statement was published September 2024 

Date on which it will be reviewed September 2025 

Statement authorised by Dan Markham Principal 

Pupil premium lead Michelle Rigg Vice Principal 

Governor / Trustee lead Nigel Robson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £328,650 

Recovery premium funding allocation this academic year 

Recovery premium received in academic year 2023/24 
cannot be carried forward beyond August 31, 2024. 

£0 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£328,650 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all students, irrespective of their background or the challenges they face, make good progress and achieve high attainment from 

studying a broad and balanced curriculum. The core focus of our pupil premium strategy is to support disadvantaged students to achieve that goal, 

including progress for those who are already high attainers. Addressing the challenges of maintaining good attendance will focus highly on our 

strategy this academic year. 

Our aim is to ensure that all students are able to access the curriculum without placing ceilings on students learning due to challenges they may face 

such as vocabulary deficit and reading comprehension. We aim to remove barriers to learning for students in receipt of free school meals, narrow the 

attainment gap between PP and NPP learners, ensure all students have the literacy levels required to access a broad and balanced curriculum and 

can communicate their knowledge and understanding by improving their oracy skills.  

We aim to ensure all students are able to look after their social and emotional wellbeing, to give them up to date safeguarding knowledge so they are 

able to make good decisions and build resilience. Disadvantaged students will be supported as a priority to reduce escalation to statutory services 

involvement and support mental health needs. Students will access a wide range of opportunities to develop their knowledge and understanding of 

the world through our Character Education and PSHCE programme. 

Quality First Teaching is at the centre of the approach, with a focus on areas in which disadvantaged students require the most support, this has been 

determined through assessment and not assumption. This is proven to have the greatest impact on closing the disadvantaged gap and at the same 

time will also benefit the non-disadvantaged students at Central Academy. Implicit in the intended outcomes detailed below, is the intention that non-

disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 

The pupil premium strategy will include adopting the RADY approach, ensuring a whole school approach where all staff take responsibility for 

disadvantaged students outcomes and raise expectations of what they can achieve. We include our vulnerable to underachievement, LAC and SEND 

students in the provision detailed in this strategy, irrespective of their eligibility for the Pupil Premium Grant. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance of disadvantaged students is lower than the attendance of non-disadvantaged students; they spend 
less time in the classroom. 

2 Groups of disadvantaged students make less progress than non-disadvantaged students; middle ability disadvantaged 
students and those identified as SEND/ EAL particularly require focused support. 

3 Disadvantaged students are more likely to have lower levels of literacy on entry that limits their ability to access the 
curriculum.  

4 Socio-economic disadvantage limits resources, wider life experiences, cultural capital and resources to provide academic 
support eg tuition or access to technology to complete home learning, further exacerbated by the cost of living crisis. 

5 Parental engagement at academy events such as parent evening is lower than that of non-disadvantaged students. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. 

Intended outcome Success criteria 

Attendance  

To achieve and sustain improved attendance for all 
students, particularly our disadvantaged students. 

Attendance across our Secondary Academies remains the highest priority. The improvements seen in 
2023-24 must continue and lead to pupil attendance being well above national average levels. 

o The overall absence rate for all pupils reduced and the attendance gap between 
disadvantaged pupils and their non-disadvantaged peers be less than 6%. 

o Increased attendance for the disadvantaged population in all year groups. 

o The percentage of all pupils who are persistently absent being below 13% and the figure 
among disadvantaged pupils being no more than 3% lower than their peers. 
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Achievement 

To improve attainment for all students and 
reduce the disadvantaged gap across a 
broad range of subjects. 

   

The outcomes all pupils achieve remains pivotal. However, we know that pupils from 
disadvantaged backgrounds and those identified as SEND do not yet achieve in line 
with their peers. We therefore want to see a real focus and emphasis on the 
performance of these pupils who will be the first in line for the best of our support.   

o  PP students to achieve a A8 score, equal or above their peers.  
o Attainments 8 score to be above national estimates.  
o No PP v NPP national BASICS 4+/ 5+ gap in Y11 
o Destination data shows more disadvantaged students attending RRCA sixth form.  
o No NEETS within disadvantaged cohort 

Literacy 

To improve reading comprehension among 
disadvantaged students to ensure 
accessibility to a broad and challenging 
curriculum, particularly for disadvantaged 
students..  

A rich diet of reading, writing and spoken language will be evident in all our secondary 
classrooms. Structured catch up literacy and phonics programmes will provide the 
necessary support to our weakest readers, but the wider focus will be on reading 
through the taught curriculum and support for schools in making literacy and oracy a 
part of everyday effective practice 

o An increase in reading comprehension test scores for disadvantaged students 
compared to previous tests 

o A decrease in the gap in reading comprehension test scores between 
disadvantaged and non disadvantaged students 

o Evidence of classroom strategies to improve oracy captured during learning 
walks and book looks. 

Character 

To support students spiritual, moral, social 
and cultural development to create highly 
engaged students who are resilient, 
respectful and ambitious. 

A systematic approach to character will develop a sense of belonging which will 
underpin attendance and behaviour improvements. A focus on rewards and a culture 
and ethos that continues to reflect the ‘best in everyone’ will be central to achieving 
this priority.   

o High uptake of co-curriculum opportunities for disadvantaged students 

o Student and Parent feedback indicates high regard for enrichment 
opportunities such as student leadership and community events 

o Proportional attendance of disadvantaged students on trips and visits 

o Attitude to learning scores for disadvantaged students increase. 
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Parental Engagement 

To break down barriers of engagement with 
disadvantaged families ensuring that 
parents and carers support good 
attendance, improvements in behaviour and 
outcomes which allow students to get their 
first choice place at the end of Y11 and Y13. 

 

 

A carefully planned strategy to engage parents across the academy will support with 
attendance, behaviour and outcomes of all students, in particular disadvantaged 
students. 

o The % attendance of disadvantaged students to parents evening be at least as 
good as non-disadvantaged peers. 

o Priority calls to PP families for all communications  

o NEET data/ University uptake 

o Positive Parent Voice 

 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £164,325 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Additional staffing in core subjects 

Some class sizes are smaller to 
support student attainment and 
progress for all students 

Smaller class sizes allow teachers to have more quality 
interactions. It has been shown in research that there is  

“strong evidence showing the impact that high quality 
interventions can have on the outcomes of struggling 

1,2, 3, 4 
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pupils”. (EEF) The EEF has found that reduced calss 
sizes have an average impact on progress of 2+ months.  

Reducing class size | EEF 
(educationendowmentfoundation.org.uk) 

 

Bespoke CPD programme for staff to 
ensure quality first teaching for all. 
Improving recruitment and retention. 

Professional development is key to ensuring Quality First 
Teaching. The EEF PP guide recommends that ‘teaching 
should be top priority, including professional development” 
(EEF) Teacher quality, recruitment and retention | EEF 
(educationendowmentfoundation.org.uk) 

1,2,3,4 

Introduction of curriculum 
masterclasses weekly to build on 
teacher knowledge and pedagogical 
expertise. Develop middle-leadership 
within curriculum areas, to rigorously 
monitor and improve the quality of 
both the curriculum & teaching 

It is important that schools consider how children learn, 
how they develop knowledge and skills, and how they can 
be supported to lay firm foundations for later learning. 
Teaching approaches that ensure long-term retention of 
knowledge, fluency in key skills, and confident use of 
metacognitive strategies are crucial.  

1,2,3,4 

Launch the instructional coaching 
programme with staff at all levels, 
supporting staff development, 
particularly for ECT staff  

At a high level, instructional coaching can be defined as ‘an 
observation and feedback cycle in an ongoing instructional … 
situation” (Joyce & Showers, 1981) Goal setting: coaches 
and/or coachees identify specific, focused areas of 
improvement for coachees. - Feedback: coaches provide 
feedback following observations of coachee practice. - 
Instruction OR modelling: coaches point coachees toward 
specific improvements in practice. - Rehearsal OR context 
specific repetition: instructional coaching always involves 
deliberate practice of new techniques, outside or inside the 
classroom. Teacher-professional-development.pdf 
(d2tic4wvo1iusb.cloudfront.net) 

1, 2,3,4 

External professional development 
opportunities for staff at all levels via 
UL or NPQ pathways 

Managing workload and offering effective professional 
development are key to retaining great teachers, which, in turn, 
is crucial to maintaining a high standard of teaching and 
learning (EEF) 

 

2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-quality-recruitment-and-retention?utm_source=/education-evidence/evidence-reviews/teacher-quality-recruitment-and-retention&utm_medium=search&utm_campaign=site_search&search_term=quality%20first%20teaching
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-quality-recruitment-and-retention?utm_source=/education-evidence/evidence-reviews/teacher-quality-recruitment-and-retention&utm_medium=search&utm_campaign=site_search&search_term=quality%20first%20teaching
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1726309740
https://d2tic4wvo1iusb.cloudfront.net/production/documents/pages/Teacher-professional-development.pdf?v=1726309740
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Rank order assessment as a driver for 
attitude to learning and academic 
performance in lessons 

AP Outcomes at analyse and present the data so that students 
and parents can understand performance and target how to 
improve.  

1,2,3,4 

Meta Cognition and self regulation 
strategies to be delivered through T&L 
strategies and additional sessions 
after school 

The EEF states that, based on extensive evidence (246 
studies), using a metacognition approach to learning has a 
potential impact of 7+ months over the course of a year. 

Metacognition and self-regulation | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 4 

Investment in leadership responsibility 
for improving outcomes of 
disadvantaged students 

VP for Pupil Premium/ AP Outcomes/ PP champions 

Senior Leaders with responsibility for the quality of 
education of disadvantaged students means that there is 
accountability being driven down through the middle 
leadership group to ensure progress of disadvantaged 
students across the academy 

1,2,3,4, 5 

Assessment: Purchase of 
standardised diagnostic assessments 
(MidYIS/ NGRT) 

Use of testing materials allow insights into students individual 
strengths and weaknesses, this enables each student to 
receive the most appropriate support or intervention. 

MidYIS data can be useful: • To indicate reasons for student 
learning difficulties and may go some way to explain lack of 
progress, flag up causes for underachievement and even 
behaviour problems. • For all teachers and support staff. It can 
help to support professional judgement and give a better 
understanding of the progress students make at school and 
their potential later performance. • To refer to for pupil reviews, 
writing reports, meeting parents, monitoring progress and 
interim assessments Using-MidYIS-IPRs-Booklet.pdf 
(trak.org.uk) 

2, 3 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://trak.org.uk/wp-content/uploads/2019/10/Using-MidYIS-IPRs-Booklet.pdf
https://trak.org.uk/wp-content/uploads/2019/10/Using-MidYIS-IPRs-Booklet.pdf
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Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  

Budgeted cost: £82,162 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Peer academic tuition Peer tutoring approaches have been shown to have a positive 
impact on learning, with an average positive effect equivalent 
to approximately five additional months’ progress within one 
academic year. Studies have identified benefits for both 
tutors and tutees, and for a wide range of age groups. 
Though all types of pupils appear to benefit from peer 
tutoring, there is some evidence that pupils who are low-
attaining and those with special educational needs make the 
biggest gains. Peer tutoring | EEF 
(educationendowmentfoundation.org.uk) 

1,2,3 

Targeted intervention to support 
language, literacy and numeracy 
development  

Reading comprehension tests demonstrate improved 
comprehension skills among disadvantaged pupils and a 
smaller disparity between the scores of disadvantaged pupils 
and their non-disadvantaged peers. Teachers should also 
have recognised this improvement through engagement in 
lessons and book scrutiny. o Reading programmes address 
the inequality in exposure to high quality reading materials 
and the impact of the 30 million word gap’ and cultural 
literacy. It also improves consistency in tutor time provision 
and the transition into lesson  Improving Literacy in 

2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer%20tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring?utm_source=/education-evidence/teaching-learning-toolkit/peer-tutoring&utm_medium=search&utm_campaign=site_search&search_term=peer%20tutoring
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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Secondary Schools | EEF 
(educationendowmentfoundation.org.uk) 

 

Targeted intervention to meet 
specific needs of students with 
SEND 

Students with SEND are more than twice as likely to be eligible for 
free school meals. EEF research shows that by ensuring the 
deployment of teaching assistants is effective, and before 
implementing interventions gain a good understanding of what they 
are struggling with and why, and then respond with evidence-
based teaching and interventions EEF Blog: Supporting pupils with 
SEND - 3 key messages for… | EEF 
(educationendowmentfoundation.org.uk) 

2, 3, 5 

Adopting a targeted literacy strategy 
via a ‘wave’ model including: 

Lexonic Leap – small group (1:4) 
reading and phonics support as a 
reading intervention for 
disadvantaged pupils who need a 
bespoke approach using early 
reading strategies, to support them 
in developing phonological 
awareness in order to developing 
decoding strategies, improving 
reading fluency. Targeted at the 
weakest readers  

Lexia – online, intuitive programme 
that addresses specific reading 
needs. 

Cellfield 

Improving students reading and comprehension can have a 
positive impact on the students ability to access a broad and 
balanced curriculum. This can be most effective when interventions 
are delivered over a shorted time. 

Independent Impact Evaluation Studies - Lexonik 

Trial of Lexia involved 697 pupils across 57 schools. The 
independent evaluation found that children offered Lexia 
made the equivalent of one additional months’ progress in 
reading, on average, compared to other children. These 
results have a high security rating: four out of five on the EEF 
padlock scale. Children eligible for Free School Meals (FSM) 
who were offered Lexia made, on average, the equivalent of 
two additional months’ progress in reading compared to 
other children eligible for FSM.1  

Lexia Reading Core5® | EEF 
(educationendowmentfoundation.org.uk) 

2,3 

Dedicated team across Ks3-Ks5 to 
support students SEMH 

- Pastoral team with 
responsibility on improving 
attendance, identifying 

Research has consistently shown that mental 
health is a crucial predictor of academic 
performance. A study published in the Journal of 
Psychiatric Research found that students with 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far?utm_source=/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far?utm_source=/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://educationendowmentfoundation.org.uk/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far?utm_source=/news/eef-blog-supporting-pupils-with-send-what-weve-learned-so-far&utm_medium=search&utm_campaign=site_search&search_term=SEND
https://lexonik.co.uk/independent-impact-evaluation-studies
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia?utm_source=/projects-and-evaluation/projects/lexia&utm_medium=search&utm_campaign=site_search&search_term=reading
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia?utm_source=/projects-and-evaluation/projects/lexia&utm_medium=search&utm_campaign=site_search&search_term=reading
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external barriers to learning 
for disadvantaged students 

- On site Barnardos team for 
MH support 

- Engagement officer with sole 
focus on improving wellbeing 
of students, particularly 
disadvantaged students 

- Two staff trained to Senior 
Mental Health Lead level with 
reposnisbilty for whole school 
strategy to address SEMH 

 

positive mental health are more likely to achieve 
higher grades and enjoy the learning process.1 

The Impact of Mental Health in Education | Education Brands UK 

   

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £82,163 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Uniform expenditure to allow 
disadvantaged students to 
access correct uniform from 
the Boot Room 

At RRCA we are serving a demographic with financial issues so it is 
important to support those with borrowing uniform, sometimes for up 
to a week or two at a time. The boot room also enables those without 
money to access lessons in school without falling foul of policy. 

1, 4, 5 

Attendance 

- Recruitment of 3 
attendance officers 

- VP and AP focus 

- 100% club  

At KS4, pupils not achieving grade 9 to 4 in English and maths had 
an overall absence rate of 8.8%, compared to 5.2% 9 among those 
achieving grade 42. The overall absence rate of pupils not achieving 
grade 9 to 4 was over twice as high as those achieving grade 9 to 5 
(8.8% compared to 3.7%). Working together to improve school 

1,2,3,4,5 

https://educationbrands.co.uk/how-mental-health-awareness-fosters-academic-success-and-excellence/#:~:text=Research%20has%20consistently%20shown%20that,and%20enjoy%20the%20learning%20process.
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
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- Micropopulations 

- In it to Win It 

- Never miss a monday 

attendance (applies from 19 August 2024) 
(publishing.service.gov.uk) 

 

Mentoring  

- Y11/ Staff 

- Sixth form 

Mentoring in education involves pairing young people with an older 
peer or adult volunteer, who acts as a positive role model. In general, 
mentoring aims to build confidence and relationships, to develop 
resilience and character, or raise aspirations, rather than to develop 
specific academic skills or knowledge 

Mentoring | EEF (educationendowmentfoundation.org.uk) 

1,2,3,4,5 

Elevate -Raised attainment 
and progress at KS4 through 
compulsory attendance at 
period 4 for all Y11 pupils – 
sessions delivered as 
additional lessons. 

EEF research suggests that disadvantaged students might benefit 
from additional school time and targeted interventions 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time 

 

1,2,3,4 

Breakfast clubs and FSM 

Including breakfast for all 
students before exams 

Evidence shows that completing assessments having eaten a full 
breakfast will enable students to concentrate for longer and perform 
better. Breakfast Interventions - Rapid Evidence Assessment | 
Education Endowment Foundation (d2tic4wvo1iusb.cloudfront.net) 

1,2,3,4,5 

Parental Engagement 

- Invitation to parent event 

- Follow up calls 

- PTA 

- Parent voice 
opportunities 

- Events bespoke to SEMH 

The average impact of the Parental engagement approaches is about 
an additional four months’ progress over the course of a year. There 
are also higher impacts for pupils with low prior attainment. 

Disadvantaged pupils are less likely to benefit from having a space to 
conduct home learning. Evidence also suggests that disadvantaged 
pupils make less academic progress, and sometimes attainment 
levels even regress during the summer holidays, due to the level of 
formal and informal learning activities they do or do not participate 
in. By designing and delivering effective approaches to support 
parental engagement, schools and teachers may be able to mitigate 
some of these causes of educational disadvantage, supporting 

1,2,3,4,5 

https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring?utm_source=/education-evidence/teaching-learning-toolkit/mentoring&utm_medium=search&utm_campaign=site_search&search_term=mento
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://d2tic4wvo1iusb.cloudfront.net/production/documents/breakfast_interventions_-_rapid_evidence_assessment.pdf?v=1726316394
https://d2tic4wvo1iusb.cloudfront.net/production/documents/breakfast_interventions_-_rapid_evidence_assessment.pdf?v=1726316394
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parents to assist their children’s learning or their self-regulation, as 
well as specific skills, such as reading. 

Parental engagement | EEF (educationendowmentfoundation.org.uk) 

Co-Curricular 

Develop co-curricular and 
enrichment activities through the 
Aspire program and academy 
character programme.. 
Developing the leadership of co-
curricular through the TLR holder 
position of Director of Character 

Subsidizing the cost of 
extracurricular trips for 
disadvantaged students 

Clear benefits attached to being able to experience these 
opportunities, from social interaction to cultural experiences. The 
EEF states that enriching education has intrinsic benefits. At RRCA 
we endeavour to expose all students, especially those from 
disadvantaged backgrounds, to a well rounded and culturally rich 
experience. 

Research indicates that 71 per cent of schools reported enrichment 
activities helped them engage disadvantaged families; • 69 per cent 
found it had at least some influence in raising attainment; • 82 per 
cent reported greater pupil enjoyment of school; • 45 per cent noted 
improved pupil attendance; • 54 per cent said it reduced behaviour or 
discipline. CSJ-A_Level_Playing_Field.pdf 
(centreforsocialjustice.org.uk) 

1,2,3,4,5 

 

Total budgeted cost: £328,650 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/08/CSJ-A_Level_Playing_Field.pdf
https://www.centreforsocialjustice.org.uk/wp-content/uploads/2021/08/CSJ-A_Level_Playing_Field.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Our results in 2023/24 suggested that the disadvantaged gap has decreased for the first time in three years with the gap now -1.1for progress. 

However the attainment gap is slightly wider than last academic year with and A8 gap of -16.61 Similarly, 4+ & 5+ English and Maths we see 

a gap of -34.84% & -31.05% respectively. However, PP students with attendance above 95% performed significantly better improving progress 

8 to 0.19. This reinforces that attendance is our biggest barrier when trying to close the PP gap. 

In 2024 we had a small number of pupil premium students studying A-level. These students averaged a grade of B-, this was above non-pupil 

premium who achieved an average grade of C. 

The end of year assessment for Yr 7-9 showed a similar picture with the older the year group, the wider the gap. However, there are some 

positive signs with data in core subjects performing broadly in-lie with other UL schools, particularly on the grade 4-5 threshold. 

PP attendance for 23/24 sat at 84.11%, 8.5 % lower than non-PP students. The most challenging year group for this was year 9. Similarly, PA 

sat at 42.56%, 25% higher than non-PP students. Even though we have seen poor attendance we do believe that had the interventions not 

been in place the gap would be significantly bigger. The October IDSR release indicated that FSM students attendance was broadly in-line with 

national, this is the first time in the schools history. 

Our assessments demonstrated that pupil behaviour continued to rapidly improve in 2023/2024. This resulted in our best ever suspension rate 

for all students including PP and SEN students. Based on the IDSR, October 2024 the data from last academic year show that exclusions are 

not significant. What is even more pleasing, this has dropped by a further 100 exclusion in 2023/2024. Last academic year we saw PP suspen-

sions drop by 12% since the last Ofsted inspection.  
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Finally, our school survey outlined a 20% improvement in students feeling safe in school. We believe this is down to our pastoral interventions 

and wider school opportunities e.g. residentials/extra-curricular making students feel happier about school. Similarly, we saw a 15% improve-

ment in students feeling proud about their school. This was also reinforced by staff with over 65% recommending the school to a family member 

or friend. This data is still from last academic year and will be updated when the November survey concludes.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous 

academic year.  

Programme Provider 

Lexia, Lexonic Lexia 

NGRT GL Assessment 

Elevate  

Tassomai Tassomai 

Sparx Maths Sparx maths 

4Matrix 4Matrix 
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Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

There were four service children last year. Two students have support and bespoke 

plans to allow access to the base and support from pastoral staff. 

One student in Y11 had staff mentoring, 1-1 key worker support and access to all trips 

and visits relating to curriculum. 

One student in sixth form was supported with CIAG and key worker support, access to 

aspire and thrive programmes. 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, implementation and evaluation, or other 

activity that you are delivering to support disadvantaged pupils, that is not dependent 

on pupil premium or recovery premium funding. 

 


